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Introduction:
This lesson contains three parts that help students explore how Californians in the mid-20th
century experienced radicalism and repression of that radicalism through an encroachment
upon their civil liberties. This lesson defines radicalism in terms of political movements that fell
outside of the mainstream spectrum of Democratic/liberal and Republican/conservative. This
lesson focuses most exclusively on radical activity on the left. Many leftist radicals argued that
the Democratic party did not adequately support workers, civil rights, and free speech. They
also critiqued capitalism as part of their broader class-based analysis of inequality in the United
States. With a long history of anti-radicalism and anti-communism that became amplified
during wartime, California used laws to attempt to silence dissent. This lesson guides students
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through government efforts to redefine civil liberties. It also highlights Californians’ themselves
whose civil liberties were challenged by the lies. And finally, this lesson offers students an
opportunity to explore the varied ways that Californians challenged laws and reasserted their
claims to civil liberties.
Investigative Questions:
● How did the encroachment on civil liberties impact Californians in the mid-20th
century?
○ Part 1 Sub Question: How did the government redefine civil liberties during wartime?
○ Part 2 Sub Question: How were Californians’ civil liberties challenged by these laws?
○ Part 3 Sub-Question: How did Californians challenge the laws and reassert their claims to
civil liberties?

History-Social Science Standards
Grade 11 US History:
11.7 Students analyze America’s participation in World War II
5. Discuss the constitutional issues and impact of events on the U.S. home front, including the
internment of Japanese Americans (e.g., Fred Korematsu v. United States) and the restrictions on
German and Italian resident aliens;
11.9 Students analyze U.S. foreign policy since World War II.
3. Trace the origins and geopolitical consequences (foreign and domestic) of the Cold War and
containment policy, including the following:
• The era of McCarthyism, instances of domestic Communism (e.g., Alger Hiss) and blacklisting
11.10 Students analyze the development of federal civil rights and voting rights. 1. Explain how
demands of African Americans helped produce a stimulus for civil rights, including President Roosevelt’s
ban on racial discrimination in defense industries in 1941, and how African Americans’ service in World
War II produced a stimulus for President Truman’s decision to end segregation in the armed forces in
1948.

Grade 12 Government:
12.2 Students evaluate and take and defend positions on the scope and limits of rights and obligations
as democratic citizens, the relationships among them, and how they are secured. 1. Discuss the meaning
and importance of each of the rights guaranteed under the Bill of Rights and how each is secured (e.g.,
freedom of religion, speech, press, assembly, petition, privacy).
4. Understand the obligations of civic-mindedness, including voting, being informed on civic issues,
volunteering and performing public service, and serving in the military or alternative service.
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12.3 Students evaluate and take and defend positions on what the fundamental values and principles
of civil society are (i.e., the autonomous sphere of voluntary personal, social, and economic relations
that are not part of government), their interdependence, and the meaning and importance of those
values and principles for a free society.
2. Explain how civil society makes it possible for people, individually or in association with others, to
bring their influence to bear on government in ways other than voting and elections.

Relevant Excerpt from California’s History-Social Science Framework: (11th Grade, but also
suited for Government and California History classes):
Students learn about the domestic side of the Cold War by considering the question How was
the Cold War fought domestically? The domestic political response to the international spread
of communism involved government investigations, new laws, trials, and values. Students learn
about the investigations of domestic communism at the federal and state levels and about the
spy trials of the period. Congress passed the Smith Act (Alien Registration Act) in 1940, which
criminalized membership in or advocacy of an organization that supported the overthrow of
the government; this meant that any communist-leaning group violated the Smith Act. The
following question can frame how students study the government during these years: How did
the government work to combat the perceived threat of communism domestically? From 1948
to 1950, California Congressman Richard Nixon established himself as an anti-communist
crusader by prosecuting Alger Hiss, a supporter of the New Deal who had worked at the State
Department, for his Communist affiliations as a member of a Soviet spy ring, and for espionage
conducted for the Soviet Union in the late 1930s.
Students can synthesize this breadth of information about the government and Cold War by
addressing this question: How were American politics shaped by the Cold War? Outside the
federal government, fear of communism also affected people’s daily lives. Students may use
the following question to connect their studies of daily life during the Cold War with national
and international developments: How did the Cold War affect ordinary Americans? A wide
range of institutions— school districts and school boards, the Screen Actors Guild in Hollywood,
and civil rights organizations—produced blacklists that contained the names of suspected
communists or communist sympathizers. Individuals on a blacklist were often shunned by those
groups. Students may study loyalty oaths (an important issue at the University of California in
the 1950s) and legislative investigations of people’s beliefs as part of this unit. Still, during this
era, there were significant Supreme Court decisions that protected citizens’ rights to dissent
and freedom of speech. Another way to address the question How did the Cold War affect
ordinary Americans? is to have students consider how Cold War spending and ideology shaped
people’s daily lives. Fighting the Cold War meant heavy government investments in the defense
and new aerospace industry, which had a significant impact on California. A generation of
Americans who survived the Great Depression and fought in World War II started to take
advantage of the GI Bill of Rights, which opened college doors to millions of returning veterans,
who contributed to the nation’s technological capacity
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Preparation: This lesson can be taught without paper copies, or with hard copies of documents
and handouts. Teachers should make instructional choices about how students can best access
resources and activity sheets.
Time Requirement: Three Class Periods - one for each Part, with opportunities for extension
or research.
Lesson Activities & Guiding Questions:
Part 1: Laws
● How did the government re-define civil liberties during wartime?
Part 2: Case Studies
● How were Californians’ civil liberties challenged by these laws?
Part 3: Challenging Laws and Reasserting Civil Liberties
● How did Californians challenge the laws and reassert their claims to civil liberties?
Appendix
•

Timeline

•

Glossary
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Part 1 - Laws: How did the government redefine civil liberties during wartime?
Teacher Directions:
Step 1:

As a class, develop a working definition of “civil liberties” and display it so that all students can refer

back to it over the course of the lesson. Students may wish to draw on earlier historical periods or
important documents that shaped civil liberties. Government documents, especially the preamble to

the Constitution and the First Amendment, will be helpful to remind students of a baseline definition

individual civil liberties. The context of the Early Republic, Reconstruction, the early twentieth century,
and also Japanese Internment during World War II stand out as important eras in which courts defined
the rights of citizens. Make sure that your class working definition of civil liberties addresses individual

rights that are afforded to all Americans. Oftentimes these rights relate to free speech and expression,
along with rights that are ensured and protected by the federal government.
Step 2:

Explain to students that civil liberties are often narrowed in the context of war. During World War II,
Japanese Americans lost civil liberties, faced incarceration and prosecution, experienced mass forced
removal, and also fought to reclaim their rights through the court system. (This lesson about
Japanese Americans who worked through the Supreme Court to fight for their civil liberties might be
an appropriate complement to the current lesson).
Ask students to read through excerpts of the following documents and look for clues to understand
how the government narrowed civil liberties in the 20th century. The complete documents are listed
below, and the relevant excerpts are listed on the graphic organizer on the next page.
- California Criminal Syndicalism Law (this is the Supreme Court case challenging its constitutionality)
-

Smith Act (otherwise known as the Alien Registration Act)

-

National Security Act

-

McCarran Act (Internal Security Act of 1950 - will excerpt or summarize)

Step 2 Extension:
One of the ways that the Smith Act (or Alien Registration Act) was applied during World War II was by
requiring Japanese and Japanese-Americans to register with the government. Teachers may wish to
show students two primary sources that document how the process or registration worked:
1. This Alien Registration Identification Card was issued to Jose Harukichi Watanbe.
2. This is the back-side of an official registration card that contained physical descriptions of the
registrants. This card belonged to Misao Okada.
Step 3:

Ask students to synthesize the excerpts of the four documents by writing a paragraph (or making a
short presentation using google slides) that draws directly from two of the four documents and
addresses the question: How did the government re-define civil liberties during wartime? Be sure to

have students use evidence from the graphic organizer, asking them to carefully quote and interpret
the meaning of those quotes to connect to the question.
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STUDENT HANDOUT
Document
Name and
Year

Excerpt from the Document

California
Criminal
Syndicalism
Law, 1919

Any person who:...
3. Prints, publishes, edits, issues
or circulates or publicly displays
any book, paper, pamphlet,
document, poster or written or
printed matter in any other form,
containing or carrying written or
printed advocacy, teaching, or
aid and abetment of, or advising,
criminal syndicalism; or 4.
Organizes or assists in
organizing, or is or knowingly
becomes a member of any
organization, society, group, or
assemblage of persons
organized or assembled to
advocate, teach or aid and abet
criminal syndicalism … Is guilty
of a felony and punishable by
imprisonment in the state prison
not less than one or more than
fourteen years. …

Smith Act
(also known
as Alien
Registration
Act), 1940

Whoever organizes or helps or
attempts to organize any society,
group, or assembly of persons
who teach, advocate, or
encourage the overthrow or
destruction of any such
government by force or violence;
or becomes or is a member of,
or affiliates with, any such
society, group, or assembly of
persons, knowing the purposes
thereof-- Shall be fined under
this title or imprisoned not more
than twenty years, or both.

International

Certain Prohibited Acts Sec. 4. (a)

What do you think
are the most
important key words
phrases?

How do you think this
document relates to civil
liberties? Does it seem like
this law expands or narrows
civil liberties?

Copyright © 2022, Regents of the University of California, Davis Campus & California State University, Dominguez Hills, Gerth Archives
and Special Collections, 1

Security Act
(McCarran
Act), 1950

It shall be unlawful for any
person knowingly to combine,
conspire, or agree, with any
other person to perform any act
which would substantially
contribute to the establishment
within the United States of a
totalitarian dictatorship, as
defined in paragraph (15) of
section 3 of this title, the
direction and control of which is
to be vested in, or exercised by
or under the domination or
control of, any foreign
government, foreign
organization, or foreign
individual…
(c) It shall be unlawful for any ...
agent or representative of any
member of any Communist
organization... to obtain or
receive, or attempt to obtain or
receive, directly or indirectly,
from any officer or employee of
the United States or of any
department or agency thereof or
of any corporation the stock of
which is owned in whole or in
major part by the United States
or any department or agency
thereof, any information of a
kind which shall have been
classified by the President (or by
the head of any such
department, agency, or
corporation with the approval of
the President) as affecting the
security of the United States,

National
Security Act,
1947

The function of the [National
Security] Council shall be to
advise the President with respect
to the integration of domestic,
foreign, and military policies
relating to the national security
so as to enable the military
services and the other

Copyright © 2022, Regents of the University of California, Davis Campus & California State University, Dominguez Hills, Gerth Archives
and Special Collections, 2

departments and agencies of the
Government to cooperate more
effectively in matters involving
the national security.
[The Council shall] assess and
appraise the objectives,
commitments, and risks of the
United States in relation to our
actual and potential military
power, in the interest of national
security
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Part 2 Investigative Question: How were Californians’ civil liberties challenged by these laws?
Teacher Instructions:
In this part of the lesson students learn about specific Californians whose civil liberties were challenged by the
laws that they learned about in Part 1. The question: How were Californians’ civil liberties challenged by these
laws? will help students investigate the ways in which laws like the Smith Act were applied to specific people.
Students can read the documents on the pages of this lesson, or they can view them in their entirety (and Zoom
in on higher-resolution scans) by clicking the citation links at the top of the document’s page.
People like David Hyun (case study #1), Pettis Perry (case study #2), Paul Robeson (case study #3), and Sam Darcy
(case study #4) were accused of disloyalty in the middle of the twentieth century. The primary sources in this
section introduce students to each of the individuals. While the sources in this section have an agenda - most
often to draw attention to the laws that the authors perceived to be unjust, - students can learn about the people
and the way that their advocates worked to draw attention to their cases and violation of civil liberties.
Begin as a whole class by, together, doing case study #1 (David Hyun Pamphlet). Ask students to read pages 1617. Tell them that their goal is to learn about who David Hyun was, and to consider how his life was affected by
the laws. Also, ask them to connect David Hyun’s life story to other events that were happening in California, the
nation, and the world.
After the class learns about David Hyun, separate them into groups and ask them to become specialists on one
of the cases. Case study #2 is a pamphlet with several pages. Teachers may wish to break this case study into
two groups, or assign more students to this group. Ask students to read the background information before
they approach the documents. As they read through the documents, have students complete the questions
below. They can respond to the same questions and compare their responses at the end to answer the broader
question: How were Americans’ civil liberties challenged by these laws?
As an extension, each of the individual cases in this section can be a jumping off point for a longer research
project about a person or case. For example, students learn in case study #2 about Pettis Perry, a Communist
who served prison time for violating the Smith Act. Students could research Perry more deeply by navigating
the Weatherwax archives’ search feature.
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STUDENT HANDOUT
Directions: Each document in this collection provides information about individuals who were accused and
prosecuted under some of the laws that you learned about in Part One. Your job is to read through your
document, though be sure to read the Background Information first because it introduces you to each of the
people and it gives you hints about the agendas of the documents. Most of these documents are attempts to
clear the names and prove the innocence of individuals who were accused of being subversive, or un-American.
Answer the questions below as you become an expert on your specific case. Once each group has completed
the questions for their document, be sure to come back together as a class to collectively develop an answer to
the question: How were Americans’ civil liberties challenged by these laws?
1. Describe biographical information about your person. Spend about 2-3 sentences briefly explaining who they
were and what they were accused of doing.

2. How does the document argue that civil liberties of this person/people were being violated?

3. What does the document want to have happen? In other words, according to the document, what actions
should be taken to help the person/people that you’re reading about?

4. What connections are there between your person/people and the laws about civil liberties in Part 1? Were
any of the laws used to accuse or prosecute people in your document? If so, which ones, and how were they
used?
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Case Study 1 - David Hyun Pamphlet
Context: David Hyun
was born in Korea,
moved to Hawaii as a
child, and then to
California in 1947. In

1949, Hyun was sent
to a detention center
at Terminal Island in
Southern

California

and threatened with

being deported for
violating

the

Registration

Alien
Act,

which was otherwise

known as the Smith
Act. Part of the Alien
Registration

Act

permitted

the

government to deport
immigrants for joining

an organization that
advocated
overthrow

government.

of

the

the

When

Hyun had lived in
Hawaii,

he

had

organized workers to

join a labor union and
he continued to work

on behalf of labor
unions in Los Angeles.

The U.S. government

argued

that

his

participation in labor

organizing violated the

Alien Registration Act. While his case was being argued by a number of civil rights and labor groups, Hyun was

kept away from his family and forced to stay at the detention center. Hyun eventually won his case by arguing
that advocating for the rights of labor unions was not the same as advocating the overthrow of the government.
This passage is from a pamphlet that Hyun’s supporters put together to draw attention to his case.
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Document Citation: Friends and Neighbors of David Hyun, “Exile: The Story of David Hyun” a Los Angeles architect who faced deportation due to his
immigration status, pamphlet, circa 1950s, John M. Weatherwax Collection, Gerth Archives and Special Collections, California State University, Dominguez
Hills, http://digitalcollections.archives.csudh.edu/digital/collection/p16855coll16/id/1533/rec/1
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Case Study 2 - Pettis Perry and other Communists as Defendants Pamphlet (1952)
Context: Pettis Perry belonged
to

and

helped

lead

the

American Communist Party. In

1951, Perry was arrested and
charged

with

Smith Act.

Communist

violating

the

Members of the

Party

supported

ending the capitalist economic
system, and in 1951, in the

midst of the Cold War, they

were aligned with the Soviet
Union.

Perry had become a

Communist more than twenty

years earlier, in the early 1930s.
He spent the 1930s and 1940s
moving

around

the

United

States trying to motivate and
organize people around his

argument that oppression -

whether because of someone’s

skin color or class - would

continue as long as the U.S. was
a capitalist nation.

Perry was

ultimately convicted of violating
the Smith Act and served a

sentence of three years in
prison.

The pamphlet in this

section was written on behalf of

several people who had been
accused of violating the Smith
Act.
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Citation: Self-Defense Committee of 17 Smith Act Victims, ”. . . this too, is lynch law” about the lack of African Americans in the Grand Jury that
indicted 17 communists in a New York City trial , pamphlet, circa 1952, John M. Weatherwax Collection, Gerth Archives and Special Collections,
California State University, Dominguez Hills, http://digitalcollections.archives.csudh.edu/digital/collection/p16855coll16/id/102/rec/1
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Case Study #3: Telegram from Paul Robeson and Harold Christoffel (listed as Chairman of the National
Non-Partisan Committee)
Context: Paul Robeson was a famous musician, actor, and activist. As a civil rights activist in the 1930s and
1940s, Robeson belonged to organizations that were on the Attorney General’s List of Subversive Organizations.
In the context of World War II, the government had made a list of organizations that it viewed as subversive, or

un-American. He refused to denounce his membership in this and other organizations. As a way of punishing

Robeson, the U.S. government denied his passport, which meant that he could not travel to other countries for
work because of his suspected radical associations. By the late 1950s, the U.S. government returned his passport

after the Supreme Court issued a ruling in his favor. Paul Robeson wrote this telegram (which was a way of

transmitting small and important information almost instantly) during the time that his passport had been taken
away, and in his effort to rally attention around the laws that he argued deprived him of his civil liberties.

Citation: Paul Robeson and Harold Cristoffel, Western Union Telegram Concerning the Mundt-Nixon Bill Extending the Smith Act, telegram, 1948,
John M. Weatherwax Collection, Gerth Archives and Special Collections, California State University, Dominguez Hills,
http://digitalcollections.archives.csudh.edu/digital/collection/p16855coll16/id/38/rec/1
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Case Study #4: Action Letter from the Committee for People’s Rights, written by National Federation for
Constitutional Liberties about Prosecution of Sam Darcy, November, 1940
Context:

Sam

Darcy

belonged to and led the
American Communist Party
in

the

Communist

1930s.

The

Party

supported an end to the

capitalist system in the
United States, and in the
1930s,

it

worked

to

advance this and other
goals

by

running

candidates in local, state,
and national elections. In

1934, Sam Darcy ran as the
Communist

Party

candidate for governor of
California.

While running

for this office, he faced a lot
of scrutiny and criticism. In

part, Darcy attracted this

attention because he was a
Communist
governor,
worried

increasing
radical

running

and

about

for

people

popularity

ideologies

the
of

and

movements like his. In the
context of the economic

emergency of the Great

Depression, the Communist

Party attracted thousands of new members who believed that capitalism had not worked, and it explained why

so many people lost their jobs, went hungry, and experienced homelessness. This document is a letter in which
an organization called the National Federation for Constitutional Liberties alleged that Darcy was being wrongly
targeted. Pay close attention to the “Situation” section in the letter in determining what was happening to Darcy
and why this organization supported him.

Citation: National Federation for Constitutional Liberties, About Political Discrimination in the Prosecution of Samuel Adams Darcy, action letter,
1940, John M. Weatherwax Collection, Gerth Archives and Special Collections, California State University, Dominguez Hills,
http://digitalcollections.archives.csudh.edu/digital/collection/p16855coll16/id/153/rec/1
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Case

Study

#5:

Letter

from

Masaru

Teshiba

to

Virginia

B.

Lowers,

January

24,

1946

Context: Masaru Teshiba was a

Japanese American high-school student
in Los Angeles in 1942 when he was sent
to the Manzanar incarceration camp, and
then to the Tule Lake. At the end of
World War II, in 1946, at the advice of his
lawyer, Teshiba wrote this letter to his
former high-school teacher asking her to
be a character reference for him. Like
thousands of others at Tule Lake, Teshiba
had renounced his American citizenship,
later realizing that it was a mistake
leading to deportation to Japan. As a
“Caucasian person,” his lawyer argued,
the teacher’s opinion of her former
student might convince authorities of his
commitment to the United States. Read
the letter to learn about what Teshiba
experienced and how the Smith Act, and
Executive Order 9066, which called for
the removal of the Japanese from coastal
regions and their subsequent
incarceration, impacted his life.
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Citation: Masaru Teshiba to Virginia B. Lowers. Letter, 24 January 1946, California State University Japanese American Digitization Project, Gerth
Archives and Special Collections, California State University, Dominguez Hills.
https://cdm16855.contentdm.oclc.org/digital/collection/p16855coll4/id/7042/rec/3
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Part 3 - Investigative Question: How did Californians challenge the laws and reassert their claims to civil

liberties?

Teacher Directions:
Part 3 of this lesson provides students with opportunities to learn about how, In the twentieth century, Americans
worked to draw attention to the ways in which they felt that their civil liberties were being violated by a
government that argued that they posed a threat to the security and stability of the nation. In Part 1, students
learned about the laws that were enacted to limit the organizations they could belong to and how they could or
could not advocate for their causes. In Part 2, students learned about some of the people whose lives were
impacted by such laws. In reading the documents that they did, students also started to learn about ways that
Americans worked to draw attention to the laws and applications of the laws that they perceived to be unjust. In
this section, students will learn more about the strategies that people used to advocate for a person, cause, or
political ideology that was unpopular at the time.
This part highlights six strategies through which people on the left in the 20th century waged their challenges:
Voting: By advocating that voters go to the polls and cast their ballots, organizers hoped to push for changes
that they believed would benefit them.
Political Process: In supporting or opposing specific candidates, political parties, and causes, organizers tried
to draw attention to their causes.
Courts: In working with lawyers through court cases, organizers hoped to defend people who they believed
had been wrongfully targeted by unjust laws.
Education: By calling for more or new forms of education, organizers hoped to expand awareness of certain
topics, people, and cases.
Petitioning: Organizers wrote and circulated pamphlets and other short materials to draw attention to
people, cases, and laws that they felt were being unjustly targeted by laws.
Protesting: By organizing and speaking out on behalf of people and causes, civil liberties advocates wanted
to draw attention and rally support around specific people and cases.
There are many ways that students can explore the documents and strategies of resistance in this part of the
lesson. To make it manageable in a class period, teachers can direct students to focus closely on TWO OF THE
SIX strategies.
First, either assign or let students select which TWO OF THE SIX strategies they will focus on. Once they have
their assigned strategies and corresponding documents, tell students to skim through the documents. After an
initial skim, tell students to read the Student Directions and the graphic organizer.
Second, after students have done an initial read of their documents and the assignment, ask them to complete
the graphic organizer in which they break down information about the strategies of resistance and compare the
two side by side. If there are more than one document in their assigned strategy, students can choose the one
that they find most intriguing to write about in the graphic organizer.
Third, once students have completed the graphic organizer and have read the documents at least twice, ask them
to begin to make a comparative analysis about the ways in which Californians challenged the laws and reasserted
their claims to civil liberties. Students may wish to make an argument (in writing or another presentation format)
about which of the two strategies they studied was most effective. Alternatively, teachers may wish to ask
students to focus most closely on evidence by directing students to present three pieces of evidence (choosing
amongst the documents they reviewed) to provide an overview of strategies that activists used to challenge laws
and reassert their claims to civil liberties.
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Finally, at the end of Part 3, ask students to revisit the initial lesson question: How did the encroachment on civil
liberties impact Californians in the mid-20th century? Drawing from each of the three parts, ask students to
synthesize information to make an argument about the ways in which the encroachment on civil liberties in the
mid-20th century impacted Californians. Students can present their arguments in a variety of ways: digital
presentations that highlight the documents, more formal essay writing, or less formal writing that encourages
students to creatively draw on evidence to present their arguments.
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STUDENT HANDOUT:
In the twentieth century, Americans worked to draw attention to the ways in which they felt that their civil liberties

were being violated by a government that argued that they posed a threat to the security and stability of the
nation. You have already learned about the laws that were enacted to limit the organizations they could belong

to and how they could or could not advocate for their causes. You have also learned about some of the people
whose lives were impacted by such laws. In reading the documents that you did, you also started to learn about
ways that Americans worked to draw attention to the laws and applications of the laws that they perceived to be

unjust. In this section, you will learn more about the strategies that people used to advocate for a person, cause,
or political ideology that was unpopular at the time.

This section highlights six strategies through which people on the left in the 20th century waged their challenges:
Voting: By advocating that voters go to the polls and cast their ballots, organizers hoped to push for changes
that they believed would benefit them.

Political Process: In supporting or opposing specific candidates, political parties, and causes, organizers tried to
draw attention to their causes.

Courts: In working with lawyers through court cases, organizers hoped to defend people who they believed had
been wrongfully targeted by unjust laws.

Education: By calling for more or new forms of education, organizers hoped to expand awareness of certain
topics, people, and cases.

Petitioning: Organizers wrote and circulated pamphlets and other short materials to draw attention to people,
cases, and laws that they felt were being unjustly targeted by laws.

Protesting: By organizing and speaking out on behalf of people and causes, civil liberties advocates wanted to
draw attention and rally support around specific people and cases.

Your job is to learn about TWO of the SIX strategies. Begin by reading the documents in each of the two

categories. Then, complete the graphic organizer in which you break down information about the strategies of

resistance and compare the two side by side. Finally, you can make an analysis about the ways in which
Californians challenged the laws and reasserted their claims to civil liberties. You may wish to make an argument
(in writing or another presentation format) about which of the two strategies you’ve studied was most effective.

Alternatively, you may wish to present three pieces of evidence (choosing amongst the documents you reviewed)
to provide an overview of strategies that activists used to challenge laws and reassert their claims to civil liberties.
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Graphic Organizer: Complete this graphic organizer to collect and compare documents and strategies of
resistance. Whenever possible, use quotes and specific examples from the document to support your response.
Document #1

Document #2

Title of Document

Who produced the
document?
Can you tell any
information about the
person or organization that
produced it?

What were the 2-3

central messages of the
document?

You can use direct quotes,
names, causes, or pieces of
information that you
collect in the headlines and
introduction to the
document.
What strategy was used
in the document to wage Voting, Political Process, Courts, Voting, Political Process, Courts,
the challenge?
Circle the strategy being
Education, Petitioning, Protesting
Education, Petitioning, Protesting
used
What evidence from the
document gives you
clues about what
strategy was being used?
What do you think the
goal was in using this
strategy of resistance?
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Do you think the
strategy was effective in
meeting the goal? Why
or why not?

What questions do you
have about the
document, strategy, or
case?
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Strategy 1: Voting

Context: This document is a pamphlet that is
aimed

at

educating

readers

about

how

members of the armed services can vote. It was

produced during World War II. Think about

what this document is arguing for. Why would

service members have a special interest in
voting?

Citation: National Federation for Constitutional Liberties.
“How your GI Joe Can Vote.” Leaflet, circa 1940s, John M.
Weatherwax Collection, Gerth Archives and Special

Collections, California State University, Dominguez Hills.

http://digitalcollections.archives.csudh.edu/digital/collecti
on/p16855coll16/id/371/rec/1
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Strategy 2: Political Process

Example A

Citation: Los Angeles County Communist Party. “Hear the Communist Party Candidate for President: Earl Browder.” Event advertisement, circa 1935,
John M. Weatherwax Collection, Gerth Archives and Special Collections, California State University, Dominguez Hills.
http://digitalcollections.archives.csudh.edu/digital/collection/p16855coll16/id/1239/rec/4

Context: This leaflet is an advertisement for an event at the Olympic Stadium in Los Angeles featuring Earl

Browder, the Communist Party candidate for President of the United States. The list of questions on the lower
right side refer to “conscription,” which means the military draft, and “the real fifth column” is a phrase
popularized during the Spanish Civil War and refers to people who were accused of disloyalty to the
government.
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Strategy 2: Political Process

Example B

Context: This leaflet supported the

campaign of Anita Whitney, a candidate
for State Controller in
California. Whitney was a leader of the
American Communist Party and spent
many years as a radical, and being
accused of disloyalty. Why do you think
Californians would think she was
disloyal? Why do you think Californians
would support her?
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Citation: State Campaign Committee, Communist Party.
“Anita Whitney for State Controller: For Jobs, Security,

Democracy.” Flier, 1924, John M. Weatherwax Collection, Gerth
Archives and Special Collections, California State University,
Dominguez Hills.

http://digitalcollections.archives.csudh.edu/digital/collection/p
16855coll16/id/1461/rec/2
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Strategy 3: The Courts

Context: This pamphlet

provides Supreme Court

Justice Black’s dissenting
opinion in the Supreme

Court case that upheld the
membership provision of
the Smith Act and the

registration provision of the
McCarran Act. What did
the Smith Act and

McCarran Act require? Why
did Black dissent, or

disagree, with them?
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Citation: Citizens’ Committee for Constitutional Liberties. “A Fateful Moment in Our History: Dissenting Opinion of Associate Justice of the Supreme
Court Hugo L. Black in the McCarran Act Decision.” Pamphlet, 1961, John M. Weatherwax Collection, Gerth Archives and Special Collections,
California State University, Dominguez Hills.

http://digitalcollections.archives.csudh.edu/digital/collection/p16855coll16/id/392/rec/26
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Strategy 4: Education

Example A

Context:

This leaflet advertised an
African American history class
that was held at the Board of
Education in Los Angeles,
California. The organization,
CORE (The Congress on Racial
Equality) that organized the
effort, was a leading civil rights
group in the nation from
World War II
onwards. Consider what
they’re asking for, and why
they’re asking for it?

Citation: Los Angeles Congress of Racial
Equality. “Los Angeles Student Congress
of Racial Equality (CORE) Negro History
Class.” Flier, 3 February 1964, John M.

Weatherwax Collection, Gerth Archives

and Special Collections, California State
University, Dominguez Hills.

http://digitalcollections.archives.csudh.ed
u/digital/collection/p16855coll16/id/155
6/rec/27
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Strategy 4: Education

Example B

Context: This leaflet advertised a forum with three of the fifteen defendants on trial for violating the Smith Act.

Citation: Eastside Committee for Defense of the Smith Act Victims. “Are You Losing Your Freedom to Speak? To Think?” Flier, 1952, John M.
Weatherwax Collection, Gerth Archives and Special Collections, California State University, Dominguez Hills.
http://digitalcollections.archives.csudh.edu/digital/collection/p16855coll16/id/100/rec/45

Copyright © 2022, Regents of the University of California, Davis Campus & California State University, Dominguez Hills, Gerth Archives
and Special Collections,
Page 16

Strategy 5: Legal Process/Petitions/Lawsuits

Context: This pamphlet includes

appeals, or arguments in favor of
clemency for the Rosenbergs.
These notable figures, religious
leaders, and organizations all
publicly proclaimed their support
for this married couple. Julius
and Ethel Rosenberg were
American Communists who were
accused, convicted, and
sentenced to death for spying for
the Soviets during World War
II. In 1953, they were ultimately
executed. Look at the titles of
the people and organizations
who were asking for clemency, or
forgiveness and pardons, for the
Rosenbergs. What were they
arguing for? Why do you think
these people and organizations
would ask for clemency?

Citation: Citizens’ Committee for Clemency for the Rosenbergs. “Clemency for the
Rosenbergs.” Pamphlet, 1953, John M. Weatherwax Collection, Gerth Archives and
Special Collections, California State University, Dominguez Hills.
http://digitalcollections.archives.csudh.edu/digital/collection/p16855coll16/id/934/rec/
58
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Strategy 6: Protest, Organizing, and Spreading Awareness

Example A

Context: This leaflet opposed Proposition 6, which would have required investigation and firing of

any school staff member who privately expressed a tolerant view of homosexuality. According to this
pamphlet, what would Proposition 6 do? What were the main arguments used against it?
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Citation: American Civil Liberties Union, Stop 6 Committee. “5 Things you
Should know about Proposition 6.” Flier, 1978, John M. Weatherwax
Collection, Gerth Archives and Special Collections, California State
University, Dominguez Hills.
http://digitalcollections.archives.csudh.edu/digital/collection/p16855coll16/
id/1483/rec/57
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Strategy 6: Protest, Organizing, and Spreading Awareness

Example B

Context: This leaflet advocated for

the repeal of the Smith Act based
on

the

Bill

of

Rights

Declaration of Independence.

and
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Citation: Eastern Division, Communist Party of Los Angeles. “Invest in American Freedom: Repeal the Smith Act.” Flier, 1952, John M.
Weatherwax Collection, Gerth Archives and Special Collections, California State University, Dominguez Hills.
http://digitalcollections.archives.csudh.edu/digital/collection/p16855coll16/id/67/rec/102
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Strategy 6: Protest, Organizing, and Spreading Awareness

Example C

Context: This pamphlet provides a

speech made in court by Robert
Thompson, New York Chairman of the
Communist

Party,

before

he

was

sentenced to jail on a contempt charge

related to the Smith Act. McCarthyism is

a label that describes an era of intense
anti-communism in American politics

(after the notorious Senator Joseph
McCarthy).

How was this pamphlet

criticizing McCarthyism?
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Citation: New York State Communist Party. “Patriotism Against McCarthyism.” Pamphlet, circa 1953, John M. Weatherwax
Collection, Gerth Archives and Special Collections, California State University, Dominguez Hills.
http://digitalcollections.archives.csudh.edu/digital/collection/p16855coll16/id/435/rec/155
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Strategy 6: Protest, Organizing, and Spreading Awareness

Example D

Context: This leaflet urges signing African American baseball players to the Hollywood Stars and Los Angeles
Dodgers baseball teams.

Citation: Los Angeles Communist Party. “The Dodgers…and the Indians and Browns, too… have a word for it…Democracy! Why not the Angels and the
Stars?” Flier, 1947, John M. Weatherwax Collection, Gerth Archives and Special Collections, California State University, Dominguez Hills.
http://digitalcollections.archives.csudh.edu/digital/collection/p16855coll16/id/1580/rec/13
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Strategy 6: Protest, Organizing, and Spreading Awareness

Example E

Background Information: This typescript records Reverend Stephen Fritchman’s

statement regarding his experience with the House Un-American Committee and the
persecution of the Hollywood 10. Fritchman was a famous Unitarian minister in Los
Angeles who argued in favor of civil liberties, civil rights, and free speech. What
arguments did he make about people who were accused of belonging to radical or
un-American organizations?
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Citation: Reverend Stephen H. Fritchman. “Statement Given Following Service at First Unitarian Church of Los Angeles.”
Typescript, 16 September 1951, John M. Weatherwax Collection, Gerth Archives and Special Collections, California State
University, Dominguez Hills.

http://digitalcollections.archives.csudh.edu/digital/collection/p16855coll16/id/78/rec/188
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Civil Liberties in California in the mid-20th Century: Weatherwax & Red
Scare Historic Timeline
July 18, 1900 John Martin “Jack” Weatherwax was born to his parents, Dora Mabel Bryant (18711954) and Clyde Benjamin Weatherwax (1865-1917) in Aberdeen, Washington.

1916 - 1917
1917

Industrial Workers of the World (IWW or the Wobblies) backed labor strikes.
Bolshevik Russian Revolution took place, and the Espionage Act was passed by
Congress to prevent any information relating to national defense to be used to
harm the U.S. or aid enemies.

1918

President Wilson pressured Congress to legislate the anti-anarchist Sedition Act to
protect wartime morale by deporting undesirable political people and limiting free
speech by criminalizing language deemed disloyal to the U.S. government.

1919

California Criminal Syndicalism Law passed. These sedition laws were enacted to
oppose economic radicalism and combat the efforts of radical labor unions,
especially the Industrial Workers of the World (IWW).

1919

Authorities discovered a plot to mail bombs to prominent members of the U.S.
political and economic establishment (J.P. Morgan, J. D. Rockefeller, Supreme Court
Justice Oliver Wendell Holmes, U.S. Attorney General Alexander Mitchell Palmer,
and immigration officials). 8 bombs in 8 cities simultaneously exploded, including
one at U.S. Attorney General Palmer’s D.C. residence.

1919 - 1921

Palmer ordered the U.S. Department of Justice to launch the Palmer Raids in which
249 Russian immigrants were deported and federal agents jailed more than 5,000
citizens. Palmer helped create the Federal Bureau of Investigation.

1927

Jack Weatherwax became the publisher of Palms, a small poetry magazine, to which
many famous writers contributed, such as D. H. Lawrence, Mabel Dodge Luhan,
Witter Bynner, Mark Van Doren, etc. and moved the operation of the magazine to
Aberdeen, Washington.

August 19,
1927

Jack Weatherwax married Idella Purnell (April 1, 1901-December 1, 1982), an
American from Guadalajara, Mexico, and graduate of the University of California at
Berkeley, at Calle Pricilianna Sanchez in a civil ceremony.

1929

Jack Weatherwax sued for divorce from Idella Purnell on the grounds of alleged
desertion. Despite the divorce, Idella Purnell and Jack Weatherwax collaborated on
19 books.

September
27, 1930

Clara Weatherwax, Jack’s sister, married New Music movement composer Gerard
Strang in Aberdeen. The three of them struck up a friendship with Diego Rivera and
Frida Kahlo.

1933 and
1934

Jack Weatherwax managed the campaigns of Leo Gallagher, running on the
Communist party ticket, for a Los Angeles Municipal Court judicial seat and
associate justice on the CA Supreme Court. Jack spent the late 1930s writing and
advocating on behalf of progressive, socialist, anti-racist, and communist causes.
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June 28,
1940

Alien Registration Act (Smith Act)
With the growing threat of war in Europe and Asia, the fall of France, and rumors of
espionage, President Roosevelt signed the Alien Registration Act (popularly known
as the Smith Act). For the first time all resident aliens aged 14 or older were required
to be registered, fingerprinted, and to inform the government of any change of
address. Each immigrant was assigned an Alien Registration Number and given an
Alien Registration Receipt Card that they were required to carry at all times. The
immediate purpose of the Act was to strengthen U.S. security in a time of growing
conflict in Europe and Asia. Some of the unintended results of alien registration
were cities denying aliens charity and firing them from employment. This also aided
the initial FBI roundup of aliens within 24 hours of Pearl Harbor totaling 1,717
people of which 1,212 were Japanese.

March 17,
1941
December 7,
1941
December 8,
1941

Jack married Seema Aissen, life-long activist, and photographer.

February 19,
1942

President Roosevelt signs Executive Order 9066 authorizing military authorities to

Attack on Pearl Harbor where 3,500 U.S. servicemen were killed or wounded.
U.S. declares war on Japan and the arrests of Japanese American community leaders
begins. Three days later war was also declared on Germany and Italy.
exclude civilians from any area without trial or hearing. This led to the mass removal
and incarceration of 110,000 Japanese Americans from the U.S. West Coast to inland
concentration camps.

1942

Jack Weatherwax was on the executive committee of the Consumer Council of Los
Angeles. He was summoned to testify in a hearing of the CA Senate Factfinding
Subcommittee chaired by State Senator Jack Tenney investigating subversive
activities where they tried to get Jack to admit his ties to the Communist Party.

December
1944January
1945

The War Department announced that the exclusion order was rescinded. WRA

May 7, 1945

Germany surrenders, ending war in Europe.

August,
1945
March, 1947

U.S. drops atomic bombs on Hiroshima and Nagasaki. Japan surrenders.

announced all camps to close before the end of 1945. In ex parte Endo, the Supreme
Court ruled that the WRA had no authority to detain “concededly loyal” American
citizens.

President Truman signed Executive Order 9835 creating the “federal Employees
Loyalty Program,” which established political-loyalty review boards who determined
the “Americanism” of Federal Government employees and required all federal
employees to take an oath of loyalty to the United States government. It also
recommended termination for those who had confessed to spying for the Soviet
Union or who were suspected of being “Un-American.” This led to 2,700 dismissals
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and 12,000 resignations between 1947 and 1956. It was the template for several
state legislatures’ loyalty acts, such as California’s Levering Act. The House
Committee on Un-American Activities (HUAC) was created in response to
allegations by republicans of disloyalty in Truman’s administration. They conducted
character investigations of “American Communists” (actual and alleged) and their
roles in espionage, propaganda, and subversion favoring the Soviet Union (real and
imaginary).

1940s and
1950s

Jack and Seema Weatherwax were advocates for social justice, against lynching, and
involved with the Communist Party’s efforts against racial discrimination. They
started the East Hollywood Interracial Council and Jack was the secretary for the
National Association of Colored Women.

September
18, 1947

The National Security Act was a law enacting major restructuring of the United
States government’s military and intelligence agencies following WWII. It merged
and reorganized the military, established the National Security Council, and the first
peacetime non-military Central Intelligence Agency. These were major components
of the Truman administration’s Cold War strategy along with the Truman Doctrine
and Marshall Plan.

1948 - 1949

Berlin Blockade and Airlift occurred during the multinational occupation of postWWII Germany. The Soviet Union blocked railway, road, and canal access to the
sectors of Berlin under Western control. The Western allies flew and dropped
essential supplies until the Soviets lifted the blockade.

1949

The Communists gained control over mainland China ending the Chinese Civil War
that ran intermittently from 1927-1949. The People’s Republic of China was
established, and the leadership of the Republic of China retreated to the island of
Taiwan.

June, 1952

Immigration Act (McCarran-Walter Act)
This 1952 Act was a product of the Cold War, shaped by Washington's overriding
obsession with containing Communism at home and in overseas sites like Asia. The
legislation's co-sponsors—House Republican Francis Walter (R-PA) and Senate
Democrat Pat McCarran (D-NV)—were well-known anti-Communists and
restrictionists. Both tendencies were reflected in the Act's provisions, which gave
the appearance of liberalization while actually circumscribing the civil rights and
liberties of foreign-born Americans, particularly those suspected of holding
subversive beliefs. The 1952 Immigration Act formally ended Asian exclusion as a
feature of U.S. immigration policy, even as it strengthened the powers of the federal
government to detain and prosecute suspected subversives. The Act allotted
nominal immigration quotas to Asia, but the racial basis of these quotas limited
their actual impact. It also eliminated race as a basis for naturalization, making
foreign-born Asians eligible to become American citizens for the first time. One of
the most controversial pieces of legislation in American history, the McCarran-
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Walter Act had to overcome widespread opposition and a presidential veto before
taking effect. The Act's naturalization provisions had a wider impact. By striking
down race as a basis for citizenship eligibility, the 1952 Act notably embedded the
principle of color-blind citizenship as a feature of U.S. naturalization law.

1950 - 1953

The Korean War took place with China and the Soviets supporting the north and
the United Nations, principally the United States, supporting the south.

1950s and
1960s

Jack wrote several pamphlets about African American history and gave talks at the
Aquarian Bookstore, dedicated to African American culture and the study of the
metaphysical. It was the longest running African American bookstore in LA owned
by Alfred and Bernice Ligon.

1951

The trial of Ethel and Julius Rosenberg took place. The Weatherwaxes held events,
fundraisers, and demonstrations in the Los Angeles area to support them, but the
Rosenbergs were convicted of espionage and sentenced to death.

1954

Communist Control Act of 1954 prevented members of the communist party in
America from holding office in labor unions and other labor organizations.

1954

McCarthy lost credibility and was formally censured by his colleagues in Congress.

1965

Immigration Act of 1965 (Hart-Celler Act)
Featured a preference system based on family reunification and skills.

January 18,
1985

Jack Weatherwax died in Santa Cruz, California, and his papers and Seema’s

1988

Civil Liberties Act signed by President Reagan authorizing congressional apology

photographs are dispersed among several archives.
for the wartime incarceration of Japanese Americans and a restricted measure for
redress.

1989 and
1990

President George H. W. Bush signed the appropriation bill containing redress
payment provision starting the apologies and payments of $20,000 for each person
of Japanese ancestry incarcerated during WWII.
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Civil Liberties in California in the mid-20th Century: Glossary
Blacklist

Conscription
Fifth Column

Espionage

Franchise
McCarthyism

Moratorium
Prohibitive
Sabotage

Syndicalism

A list of persons who are disapproved of, distrusted, deemed unacceptable, or
are to be avoided, punished or boycotted. One of the most famous instances is
the Hollywood blacklist instituted by the House of Representatives’ Un-American
Activities Committee from 1947-1960, which blocked screenwriters and other
Hollywood professionals purported to have Communist sympathies from
obtaining employment.
Mandatory enlistment or compulsory enrollment of persons in national service,
most often the military, sometimes called “the draft.”
A group of people who undermine a larger group usually in favor of an enemy
or nation. They are often secret sympathizers or supporters with an external force
that engage in espionage, sabotage, or disinformation within defense lines or
national borders.
The practice of spying, intelligence gathering, or using spies to obtain secret or
confidential information about the plans and activities of a foreign government
or other business/organization. It is often illegal and punishable by law or may
be a legal tool of law enforcement.
A constitutional or statutory right or privilege, especially suffrage, i.e., the civil
right to vote.
The political attitude and practice of making accusations of subversion and
treason, especially when related to communism and socialism. It refers to the
controversial practices of U.S. Senator Joseph McCarthy, often indiscriminate
allegations and unsubstantiated charges, from post-WWII to 1960 and was
characterized by political repression, especially the persecution of left-wing
individuals, and a campaign spreading fear of alleged communist and socialist
influence on American institutions as well as of espionage by Soviet agents.
A suspension of activity or a law by a legal authority or legally authorized period
of delay in the performance of a legal obligation or the payment of a debt.
Tending to prohibit or restrain.
A deliberate action aimed at weakening a politically organized unit, effort, or
organization through subversion, obstruction, disruption, or destruction carried
out by a civilian or enemy agent, often to hinder a nation’s war effort.
A revolutionary doctrine or labor movement that advocates direct action by the
working class to abolish the capitalist order, including the state, and to establish
in its place a social order based on local, worker organizations, often trade unions
(from the French word syndicalisme). They rely upon direct industrial action to
advance the demands and rights of workers, usually strikes, in attempts to control
the economy and government, rather than using political means to achieve these
goals. It originated in France at the end of the 19th century, was most active in
the early 20th century, and is most prevalent today in the International Workers’
Association and International Confederation of Labor.
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